Domain 1: PLANNING AND PREPARATION
Component 1a b: Demonstrating Knowledge of Students
Elements: Knowledge of child and adolescent development • Knowledge of the learning process • Knowledge of students’ skills, knowledge, and language proficiency
• Knowledge of students’ interest and cultural heritage • Knowledge of students’ diverse special needs

ELEMENT

LEVEL OF PERFORMANCE
Does Not Meet

Area For Growth

Effective

Highly Effective

Knowledge of
child and
adolescent
development

Teacher displays little or no
knowledge of the developmental
characteristics of the age group and
the impact of race and culture.

Teacher displays partial knowledge
of the developmental
characteristics of the age group and
the impact of race and culture.

Teacher displays accurate
understanding of the typical
developmental characteristics of
the age group, including the impact
of race and culture, as well as
exceptions to the general patterns.

In addition to accurate and
extensive knowledge of the typical
developmental characteristics of
the age group including the impact
of race and culture and exceptions
to the general patterns, teacher
displays knowledge of the extent to
which individual students follow the
general patterns.

Knowledge of
the learning
process

Teacher sees no value in
understanding how students from
diverse backgrounds and
experiences learn and does not
seek such information.

Teacher recognizes the value of
knowing how students from diverse
backgrounds and experiences
learn, but this knowledge is limited
or outdated.

Teacher’s knowledge of how
students from diverse backgrounds
and experiences learn is accurate
and current. Teacher applies this
knowledge to the class as a whole
and to groups and some individual
students.

Teacher displays extensive and
subtle understanding of how
students from diverse backgrounds
and experiences learn and
consistently applies this knowledge
to individual students and groups.

Knowledge of
students’ skills,
knowledge, and
language
proficiency

Teacher displays little or no
knowledge of students’ skills,
knowledge, and language
proficiency and does not indicate
that such knowledge is valuable.

Teacher recognizes the value of
understanding students’ skills,
knowledge, and language
proficiency but displays this
knowledge only for the class as a
whole.

Teacher recognizes the value of
understanding students’ skills,
knowledge, and language
proficiency and displays this
knowledge for groups and some
individual students.

Teacher consistently displays
understanding of individual
students’ skills, knowledge, and
language proficiency and has a
strategy for maintaining such
information.

Knowledge of
students’
interests and
cultural heritage

Teacher displays little or no
knowledge of students’ interests or
cultural heritage and does not
indicate that such knowledge is
valuable.

Teacher recognizes the value of
understanding students’ interests
and cultural heritage but displays
this knowledge only for the class as
a whole.

Teacher recognizes the value of
understanding students’ interests
and cultural heritage and displays
this knowledge for groups of and
some individual students.

Teacher recognizes the value of
understanding students’ interests
and cultural heritage and displays
this knowledge for individual
students.

Knowledge of
students’
diverse special
needs

Teacher displays little or no
understanding of students’
individual special learning or
medical, linguistic, and diverse
learning needs, or why such
knowledge is important.

Teacher displays responsiveness to
awareness of the importance of
knowing students’ individual special
learning or medical, linguistic, and
diverse learning needs, but such
knowledge may be incomplete or
inaccurate.

Teacher displays is responsiveness
to aware of students’ individual
medical, linguistic, and diverse
special learning and medical needs.

Teacher possesses, and displays
responsiveness to, information
about each student’s individual
medical, linguistic, and diverse
learning needs, collecting such
information from a variety of
sources.

Domain 1: PLANNING AND PREPARATION
Component 1e: Designing Coherent Instruction
Elements: Learning Activities • Instructional materials and resources • Instructional groups • Lesson and unit structure

ELEMENT

LEVEL OF PERFORMANCE
Does Not Meet

Area For Growth

Effective

Highly Effective

Learning
activities

Learning activities are not
appropriate suitable to students or
to instructional outcomes and are
not designed to engage students in
active intellectual activity. Learning
activities do not appropriately
reflect ethnic and racial diversity.

Only some of the learning activities
are appropriate suitable to students
or to the instructional outcomes.
Some represent a moderate
cognitive challenge, but with no
differentiation for different students.
Learning activities partially reflect
ethnic and racial diversity.

All of the learning activities are
appropriate suitable for students or
to the instructional outcomes, and
most represent significant cognitive
challenge, with some differentiation
for different groups of students.
Learning activities appropriately
reflect ethnic and racial diversity.

Instructional
materials and
resources

Materials and resources are not
appropriate suitable for students
and do not support the instructional
outcomes or engage students in
meaningful learning. The teacher
does not draw from diverse human
resources.

Some of the materials and
resources are appropriate suitable
to students, support the
instructional outcomes, and engage
students in meaningful learning.
The teacher minimally draws from
diverse human resources, from
those within the classroom
community to those from the
multiple perspectives of the
community at large.

All of the materials and resources
are appropriate suitable to
students, support the instructional
outcomes, reflect ethnic and racial
diversity, and are designed to
engage students in meaningful
learning. The teacher draws from a
variety of diverse human resources,
from those within the classroom
community to those from the
multiple perspectives of the
community at large.

Learning activities are highly
appropriate suitable for diverse
learners and support the
instructional outcomes. They are
all designed to engage students in
high-level cognitive activity and are
differentiated, as appropriate, for
individual learners.
Learning activities appropriately
reflect ethnic and racial diversity.
All of the materials and resources
are appropriate suitable to
students, support the instructional
outcomes, reflect ethnic and racial
diversity, and are designed to
engage students in meaningful
learning. There is evidence of
appropriate use of technology and
of student participation in selecting
or adapting materials. The teacher
draws from a variety of diverse
human resources, from those within
the classroom community to those
from the multiple perspectives of
the community at large.

Instructional
groups

Instructional groups do not support
the instructional outcomes and offer
no variety.

Instructional groups partially
support the instructional outcomes,
with an effort at providing some
variety.

Instructional groups are varied as
appropriate to the students and the
different instructional outcomes.

Instructional groups are varied as
appropriate to the students and the
different instructional outcomes.
There is evidence of student choice
in selecting the different patterns of
instructional groups.

Lesson and unit
structure

The lesson or unit has no clearly
defined structure, or the structure is
chaotic. Activities do not follow an
organized progression, and time
allocations are unrealistic.

The lesson or unit has a
recognizable structure, although the
structure is not uniformly
maintained throughout.
Progression of activities in uneven,
with most time allocations
reasonable.

The lesson or unit has a clearly
defined structure around which
activities are organized.
Progression of activities is even,
with reasonable time allocations.

The lesson’s or unit’s structure is
clear and allows for different
pathways according to diverse
student needs. The progression of
activities is highly coherent.

Domain 2: THE CLASSROOM ENVIRONMENT
Component 2a: Establishing a Caring Environment Creating an Environment of Respect and Rapport
Elements: Teacher interaction with students • Student interactions with other students

ELEMENT

LEVEL OF PERFORMANCE
Does Not Meet

Area For Growth

Effective

Teacher
interactions with
students

Teacher interaction with at least
some students is negative,
demeaning, sarcastic, or
inappropriate to the age or culture
of the students. Teacher does not
intentionally and respectfully
engage students. Students exhibit
disrespect for the teacher.

Teacher-student interactions are
generally appropriate but may
reflect occasional inconsistencies,
favoritism, or disregard for students’
cultures. Teacher intentionally and
respectfully engages some
students. Students exhibit only
minimal respect for the teacher.

Student
interaction with
other students

Student interactions are
characterized by conflict, sarcasm,
or put-downs.

Students do not demonstrate
disrespect for one another. Student
interactions are generally polite and
respectful.

Teacher-student interactions are
friendly and demonstrate general
caring and respect. Such
interactions are appropriate to the
age and cultures of the students.
Teacher intentionally and
respectfully engages all students.
Students exhibit respect for the
teacher.
Student interactions are friendly
and demonstrate general caring
and respect generally polite and
respectful. Such interactions are
appropriate to the age and cultures
of the students.

Highly Effective
Teacher-student interactions with
students reflect genuine respect
and caring for individuals students
and as well as groups of students.
Teacher intentionally and
respectfully engages all students.

Students interactions reflect
demonstrate genuine caring and
respect for individuals as well as
groups of students for one another
and monitor one another’s
treatment of peers, correcting
classmates respectfully when
needed. Such interactions are
appropriate to the age and cultures
of students. Students intentionally
and respectfully engage each other.

Domain 2: THE CLASSROOM ENVIRONMENT
Component 2c: Managing Classroom Procedures
Elements: Management of instructional groups • Management of transitions • Management of materials and supplies
• Performance of non-instructional duties • Management Supervision of volunteers and paraprofessionals

ELEMENT

LEVEL OF PERFORMANCE
Area For Growth

Effective

Highly Effective

Management of
instructional
groups

Students not working with the
teacher are not productively
engaged in learning.

Does Not Meet

Students in only some groups are
productively engaged in learning
while unsupervised by the teacher.

Small-group work is well organized,
and most students are productively
engaged in learning while
unsupervised by the teacher.

Small-group work is well organized
and students are productively
engaged at all times, with students
assuming responsibility for
productivity.

Management of
transitions

Transitions are chaotic, with much
time lost between activities or
lesson segments.

Only some transitions are efficient,
resulting in some loss of
instructional time.

Transitions occur smoothly, with
little loss of instructional time.

Transitions are seamless, with
students assuming responsibility in
ensuring their efficient operation.

Management of
materials and
supplies

Materials are supplies are handled
inefficiently, resulting in significant
loss of instructional time.

Routines for handling materials and
supplies function moderately well,
but with some loss of instructional
time.

Routines for handling materials and
supplies occur smoothly, with little
loss of instructional time.

Routines for handling materials and
supplies are seamless, with
students assuming responsibility in
ensuring their efficient operation.

Performance of
non-instructional
duties

Considerable instructional time is
lost performing non-instructional
duties.

Systems for performing noninstructional duties are only fairly
efficient, resulting in some loss of
instructional time.

Efficient systems for performing
non-instructional duties are in
place, resulting in minimal loss of
instructional time.

Systems for performing noninstructional duties are well
established, with students
assuming considerable
responsibility for efficient operation.

Management
Supervision of
volunteers and
paraprofessionals

Volunteers and paraprofessionals
have no clearly defined duties and
are idle most of the time.

Volunteers and paraprofessionals
are productively engaged during
portions of class time but require
frequent supervision.

Volunteers and paraprofessionals
are productively and independently
engaged during the entire class
and may co-facilitate activities.

Volunteers and paraprofessionals
make a substantive contribution to
the classroom environment and
actively co-facilitates activities.

Domain 3: INSTRUCTION
Component 3b: Using Questioning and Discussion Techniques
Elements: Quality of questions • Discussion techniques • Student engagement participation • Knowledge of students’ diverse needs

ELEMENT

LEVEL OF PERFORMANCE
Does Not Meet

Area For Growth

Effective

Highly Effective

Quality of
questions

Teacher’s questions are virtually all
of poor quality, with low cognitive
challenge and single correct
response, and they are asked in
rapid succession.

Teacher’s questions are a
combination of low and high quality,
posed in rapid succession. Only
some invite a thoughtful response.

Most of the teacher’s questions are
of high quality. Adequate time is
provided for students to respond.

Teacher’s questions are of
uniformly high quality, with
adequate time for students to
respond. Students formulate many
questions.

Discussion
techniques

Interaction between teacher and
students is predominantly recitation
style, with the teacher mediating all
questions and answers.

Teacher makes some attempt to
engage students in authentic
genuine discussion rather than
recitation, with uneven results.

Teacher creates facilitates an
authentic genuine discussion
amongst students, stepping aside
when appropriate.

Students assume considerable
responsibility for the success of the
discussion, initiating topics and
making unsolicited contributions.

Student
engagement
participation

Teacher engages only a few
students in discussion. A few
students dominate the discussion.

Teacher successfully employs
strategies to engages all students
in the classroom.

Knowledge of
students’
diverse needs

Teacher’s questioning and
discussion techniques display little
or no understanding of students’
individual medical, linguistic, and
diverse learning needs, or why
such knowledge is important.

Teacher employs strategies
attempts to engage all students in
the discussion, but with only limited
success.
Teacher’s questioning and
discussion techniques displays
responsiveness to the importance
of knowing students’ individual
medical, linguistic, and diverse
learning needs, but such
knowledge may be incomplete or
inaccurate.

Teacher effectively employs
strategies so that students
themselves ensure that all voices
are heard in the discussion.
Teacher possesses, and
questioning and discussion
techniques display responsiveness
to, information about each student’s
individual medical, linguistic, and
diverse learning needs, collecting
such information from a variety of
sources.

Teacher’s questioning and
discussion techniques display
responsiveness to students’
individual medical, linguistic, and
diverse learning needs.

Domain 3: INSTRUCTION
Component 3c: Engaging Students in Learning
Elements: Activities and assignments • Grouping of students • Instructional materials and resources • Structure and pacing • Knowledge of students’ diverse needs

ELEMENT

LEVEL OF PERFORMANCE
Does Not Meet

Area For Growth

Effective

Highly Effective

Activities and
assignments

Activities and assignments are
inappropriate for students’ age or
background. Students are not
mentally engaged in them.

Activities and assignments are
appropriate to some students and
engage them mentally, but others
are not engaged.

Most activities and assignments are
appropriate to students, and almost
all students are cognitively engaged
in exploring content.

All students are cognitively
engaged in the activities and
assignments in their exploration of
content. Students initiate or adapt
activities and projects to enhance
their understanding.

Grouping of
students

Instructional groups are
inappropriate to the students or to
the instructional outcomes.

Instructional groups are only
partially appropriate to the students
or only moderately successful in
advancing the instructional
outcomes of the lesson.

Instructional groups are productive,
flexible, and fully appropriate to the
students or to the instructional
purposes of the lesson.

Instructional groups are productive.
flexible and fully appropriate to the
students or to the instructional
purposes of the lesson. Students
take the initiative to influence the
formation or adjustment of
instructional groups.

Instructional
materials and
resources

Instructional materials and
resources are inappropriate
unsuitable to the instructional
purposes or do not engage
students mentally. The teacher
makes no effort to incorporate
resources that reflect the racial and
cultural diversity of the students.

Instructional materials and
resources are only partially
appropriate suitable to the
instructional purposes, or students
are only partially mentally engaged
with them. The teacher makes
minimal effort to incorporate
resources that appropriately reflect
the racial and cultural diversity of
the students.

Instructional materials and
resources are appropriate suitable
to the instructional purposes,
engage students mentally and
appropriately reflect the racial and
cultural diversity of the students.

Instructional materials and
resources are appropriate suitable
to the instructional purposes,
appropriately reflect the racial and
cultural diversity of the students,
and engage students mentally.
Students initiate the choice,
adaptation, or creation of materials
to enhance their learning.

Structure and
pacing

The lesson has no clearly defined
structure, or the pace of the lesson
is too slow or rushed, or both.

The lesson has a recognizable
structure, although it is not
uniformly maintained throughout
the lesson. Pacing of the lesson is
inconsistent.

The lesson has a clearly defined
structure around which the activities
are organized. Pacing of the
lesson is generally appropriate.

The lesson’s structure is highly
coherent, allowing for reflection and
closure. Pacing of the lesson is
appropriate for all students.

Knowledge of
students’
diverse needs

Teacher’s activities and
assignments display little or no
understanding of students’
individual medical, linguistic, and
diverse learning needs, or why
such knowledge is important.

Teacher’s activities and
assignments display
responsiveness to the importance
of knowing students’ individual
medical, linguistic, and diverse
learning needs, but such
knowledge may be incomplete or
inaccurate.

Teacher’s activities and
assignments display
responsiveness to students’
individual medical, linguistic, and
diverse learning needs.

Teacher possesses, and activities
and assignments display
responsiveness to, information
about each student’s individual
medical, linguistic, and diverse
learning needs, collecting such
information from a variety of
sources.

Domain 3: INSTRUCTION
Component 3d: Using Assessment in Instruction
Elements: Assessment criteria • Monitoring of student learning • Feedback to students • Student self-assessment and monitoring of progress • Knowledge of students’ diverse needs

ELEMENT

LEVEL OF PERFORMANCE
Does Not Meet

Area For Growth

Effective

Highly Effective

Assessment
criteria

Students are not aware of the
criteria and performance standards
by which their work will be
evaluated.

Students know some of the criteria
and performance standards by
which their work will be evaluated.

Students are fully aware of the
criteria and performance standards
by which their work will be
evaluated.

Students are fully aware of the
criteria and performance standards
by which their work will be
evaluated and have contributed to
the development of the criteria.

Monitoring of
student learning

Teacher does not monitor student
learning in the curriculum.

Teacher monitors the progress of
the class as a whole but elicits no
formative diagnostic information.

Teacher monitors the progress of
groups of students in the
curriculum, making limited use of
formative assessment diagnostic
prompts to elicit information.

Feedback to
students

Teacher’s feedback to students is
of poor quality and not provided in a
timely manner.

Teacher’s feedback to students is
uneven, and its timeliness is
inconsistent.

Teacher’s feedback to students is
timely and of consistently high
quality.

Teacher actively and systematically
elicits formative diagnostic
information from individual students
regarding their understanding and
monitors the progress of individual
students.
Teacher’s feedback to students is
timely and of consistently high
quality, and students make use of
the feedback in their learning.

Student selfassessment and
monitoring of
progress

Students do not engage in selfassessment of monitoring of
progress.

Students occasionally assess the
quality of their own work against the
assessment criteria and
performance standards.

Students frequently assess and
monitor the quality of their own
work against the assessment
criteria and performance standards.

Students not only frequently assess
and monitor the quality of their own
work against the assessment
criteria and performance standards
but also make active use of that
information in their learning.

Knowledge of
students’
diverse needs

Teacher’s assessment practices
display little or no understanding of
students’ individual medical,
linguistic, and diverse learning
needs, or why such knowledge is
important.

Teacher’s assessment practices
display responsiveness to the
importance of knowing students’
individual medical, linguistic, and
diverse learning needs, but such
knowledge may be incomplete or
inaccurate.

Teacher’s assessment practices
display responsiveness to students’
individual medical, linguistic, and
diverse learning needs.

Teacher possesses, and
assessment practices display
responsiveness to, information
about each student’s individual
medical, linguistic, and diverse
learning needs, collecting such
information from a variety of
sources.

Domain 4: PROFESSIONAL RESPONSIBILITIES
Component 4c: Communicating with Families
Elements: Information about the instructional program • Information about individual students • Engagement of families in the instructional program

ELEMENT

LEVEL OF PERFORMANCE
Does Not Meet

Area For Growth

Effective

Highly Effective

Information
about the
instruction
program

Teacher provides little or no
information about the instructional
program to families.

Teacher participates in the school’s
activities for family communication
but offers little additional
information.

Teacher regularly provides frequent
information to families, as
appropriate, about the instructional
program.

Teacher regularly provides frequent
information to families, as
appropriate, about the instructional
program. Students participate in
preparing materials for their
families.

Information
about individual
students

Teachers provides minimal
information to families about
individual students, or the
communication is inappropriate to
the cultures of the families.
Teacher does not respond, or
responds insensitively, to family
concerns about students.

Teacher adheres to the school’s
required procedures for
communicating with families.
Responses to family concerns are
minimal or may reflect occasional
insensitivity to cultural norms.

Teacher communicates with
families about students’ progress
on a regular basis, respecting
cultural norms, and is available as
needed to respond to family
concerns.

Teacher provides information to
families frequently on student
progress, with students contributing
to the design of the system.
Response to family concerns is
handled with great professional and
cultural sensitivity.

Engagement of
families in the
instructional
program

Teacher makes no attempt to
engage families in the instructional
program, or such efforts are
inappropriate. Teacher makes no
attempt to pursue proactive and
positive strategies to engage
students and families from diverse
racial and cultural backgrounds, or
such efforts are inappropriate.

Teacher makes modest and
partially successful attempts to
engage families in the instructional
program. Teacher makes modest
and partially successful attempts to
pursue proactive and positive
strategies to engage students and
families from diverse racial and
cultural backgrounds.

Teacher’s effort to engage families
in the instructional program are
regular frequent and persistent
successful. Teacher pursues
proactive and positive strategies to
engage students and families from
diverse racial and cultural
backgrounds.

Teacher’s efforts to engage families
in the instructional program are
regular frequent and persistent
successful. Teacher pursues
proactive and positive strategies to
engage students and families from
diverse racial and cultural
backgrounds. Students contribute
ideas for projects that could be
enhanced by family participation.

